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Decision Tree for Reading: Literature ANCHOR 5

e G i g % % Moh kit o w3 Ao gt S e G gh B S G R T ] a2 o 3 s b G P

-

} Do my students need focused instruction
in relation to Reading Anchor 5?

Anchor 5 is aimed at helping students learn to use text structure to support meaning
| making. (Refer to your grade-level standards for specific details.)

| When some or all of your students could use support in this area, it is recommended :
i that you start the process by implementing three types of instruction in sequence over
the course of about a week:

T~

£
Demonstration Collaborative Engagement Independent Application ;-'
§ Page 77 Page 81 Page 85

e

The initial demonstration requires just one session (to be repeated as needed), leaving

: one or two days for collaborative engagement, and one or two days to begin the ]
] independent applications, which become ongoing as you choose. If you find during any
3 phase of the instruction that some or all of your students could use intensified support, *

it is recommended that you move to the lessons for intensifying the instruction. i

: Do my students need intensified support with considering structure?

Considering structure is a comprehension strategy that supports students in
connecting the different parts of a text into a meaningful whole. Students who seem
to have difficulty holding meaning across the pages of a text can benefit from support

with considering structure. See page 80. -
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Demonstration

Anchor 5 is aimed at helping students learn to use text structure to support
meaning making. Having a sense of a structure—an idea about how texts are
organized—can do two important things: It can support students in hold-
ing meaning across the pages of a text, and it can support them in pulling
together all of the critical pieces of information. For example, when reading
stories or dramas, students learn to expect a plot. Knowledge of plot struc-
tures provides a mental frame for organizing the material and pulling to-
gether the parts of the story. With poetry, the same holds true. Understanding
the purpose of structural elements such as verses, stanzas, and line breaks can
help students pull together ideas and consider how they are related.

When teaching students about text structure, we don’t want to send the
message that readers should consider the parts of a text simply to demon-
strate their knowledge of such. Instead, we allow students to read for mean-
ing and, when they are intrigued, to discuss the particular devices that author
has used to create the dramatically or aesthetically pleasing effects. The pres-
ent lesson builds a common language for discussing and analyzing text struc-
ture in ways that contribute to aesthetic appreciation and meaning making.

1. Choose the text. Any text can be used to teach about structure, but
the key over time is variety in terms of the elements that are repre-
sented. Gather a set of texts that represent the structural elements
you are to teach at your grade level. Figure RL 5.2 features an
example set of elements. You will need just one text per lesson.

2. Introduce the text and the concept. Show students how you do
a quick preview that highlights the overarching structure. You
may wish to read the whole text (or a meaningful segment) aloud
before discussing its structure in depth. This allows for a full focus
on enjoyment and meaning. Either before or after reading the text
or segment, on chart paper, write the structural features you want
to highlight.

3. Demonstrate and discuss the concept. Use the text to show students

how you make use of the key structural features you are highlight-
ing for the lesson. Figure RL 5.1 offers a starter set of prompts.
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Elements to Teach and Discuss in Relation to Storieé

Title. A heading that gives insight into the content of the story

Plot. The series of events: a beginning that draws in the reader and provides
information about the characters and setting; a middle that develops a
conflict; a high point in action when the conflict is about to be solved; and

an ending or resolution

Theme. The often unstated idea, meaning, or message that ties together the
characters, setting, and plot. Stories often have more than one theme

Caption. A description of what is happening in an illustration

Speech or thought bubbles. Graphic features showing the speech or thought of
a given character

Chapter. Sections of text grouping the ideas into logical parts

Elements to Teach and Disduss in Relation to Poetry

a

L]

L]

Title: A heading that gives insight into the content of the poem

Rhyme: Words that sound alike, often linking one concept to another
Rhythm: The beat that results from the stress pattern of syllables

Meter: The rhythm in a line of poetry

Line breaks: Where lines of poetry end; a way to create and enhance meaning
Stanza: A grouping of lines in poetry

Verse: A line or division/grouping of lines in a poem

Elements to Teach and Discuss in Relation to Drama

&

Title: A heading that gives insight into the content of the drama
List of characters: A listing of information about the characters

Scene: A description of the setting

Stage directions: Directions throughout a script that offer information about the
characters’ actions

List of props: A listing of items the characters use on stage

Dialogue: What the characters say

Plot: The series of events: a beginning that draws in the audience and provides
information about the characters and setting; a middle that develops a
conflict; a high point in action when the conflict is about to be solved; and

an ending or resolution




Considering structure is a comprehension strategy that involves attending to
the structure of text and the ways in which its parts are related.

1. Choose a book or poem for demonstration and have available a bin of
books/poems for partners to use. You may wish to have all students
use either fiction, poetry,"or nonfiction the first few times you teach
the structure lesson. You can differentiate by having books represent-
ing a range of difficulty.

2. Show students the surface structure of the book/poem you are using
for demonstration, and tell them everything you notice (title, author
chapter headers, speech bubbles, captions, stanzas, verses). (See
Figure RL 5.2.)

H

3. Ask the students to turn through their books and note any special fea-
tures. Students may work with a partner for this step of the lesson.

4. Have students report their observations back to the whole group and
remind them that previewing before reading can help them begin to
build understanding.

5. Read the demonstration text and discuss the deeper structural ele-
ments such as plot or meter. {See Figure RL 5.2.) Help students un-
derstand that authors use particular structures to help organize their
writing and create aesthetically or dramatically pleasing effects.

For English Learners

* Before reading, use conversations about structure as a frame for
discussing content or vocabulary that may be unfamiliar.

* For step 3 of this lesson, place English learners with experienced
English speakers.

.‘m\
AR

A%

e

v/
"«_W "

I:'




Collaborative Engagement

The prompts in Figure RL 5.4 are designed to help students explore structure
together. Students should work in small groups.

Figure RL 5.4
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Figure RL 5.4 (continued)

Second Grade (coniinued)

® Students collaborate to draw a picture of the beginning and the
- ending of a familiar story on large chart paper. They write one
- sentence to describe each. ' o '

° Create enough storyboards for each group. A storyboard is made
up of cut-apart pages of a picture book. Students place the -
" storyboard pictures in order. You tan select key pages for the .
- group to work with. You may wish to laminate the pages on -

colored construction paper, placing pictures from the beginning

" on green, middle on yellow, and-end on red (Tompkins 2001);
e StUdé“rits take turns reading aloud from the pages of a story or -
_van "info_rmational text. Choose texts that students can easily read
with sutc:e§s§ o ' o BTN

e Stucl_e'nt's_'réad a professionally. published reader’s theatre script. B

Third, Fourth, and Fifth Grades

. '-E_ach_‘.group member draws apicture from one part o_f'the_tex_tl-
‘and-writes.one detail-rich sentence to describe-it. Students,
work with their group to place their pictures in order. When the
 groups are finished, the whole class wotks through the same *-
process, placing the pictures in 6.E’gjer'; The piece is then bound

.. into a‘class- book. _ _
@ Give each group a set of lines.or passéges from a text that has
. beencut into several parts. Students read the parts and place’ "
- them in logical order. (This may occur before or after the piece
has been read. The whole text need not.be used.) '

e 'Stud__ents__WorI; together to fill .ir’x_---ai_éemantic-feature'.ahafy'_sis '
chart that contains key text elements from different genres.
~ (Figure RL 5.6 provides an example.) Students 'placé checks.in the.
. appropriate boxes. After they have placed the checks, they add"
. five terms of their own, and place checks in the appropriate boxes. -
*. Students take turns reading aloud from the pages of a story or
an informationial text. Choose texts that students can easily read -

. with success.” .

o Studehts read a prd_fe'ssiona!ly pubi_ishéd .r_éad:er’s_theét_re scripf.x -




