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Evaluating is a comprehension strategy that involves considering author intents and
viewpoints and how they might influence what is in a text. Students who rarely show
critical thinking or who seem hesitant to identify authors’ viewpoints or express

agreement/disagreement with such viewpoints can benefit from support with evaluation.

The lesson may be used with the whole class, or with students receiving small-group or
intervention-based instruction.

1.

Choose a text for discussion. (This may be a text you have already read or viewed
with the class, or one you choose to read/view solely for the purposes of this les-
son.} Figure RIT 6.2 provides a starter list of recommended informational text for
teaching point of view. Let students know that you want to talk with them about

the author's purpose or point of view.

2. During or after reading, use questions such as the following to support students in
evaluating the text and thinking critically about the impact that the author’s point
of view has on content and style. Demonstrate your own thinking in relation to
answering the questions as well as allowing time for student discussion.

What topic did the author write about?

What did the author teach about that?

What evidence or examples did the author provide?

What do we know about the author?

How do you think that makes a difference in what this author has to say?
How do you think the author feels about the topic? How can you teli?

Do you agree with this author’s views?

Do you think that people or issues are fairly portrayed in this text? Why?

Are people from parallel cultures (boys/girls, men/women, people of color) pre-
sented realistically or in stereotypical roles?

How does this information compare with other accounts you have encountered?

How could you use the information in this text?




Collaborative Engagement

1.

Choose the literature and the reading context. You may use text that
has been read aloud to the whole class (providing at least one copy
per group) or students may be arranged in groups to read different
texts. For kindergarten and first-grade students, choose literature
that will allow for consideration of the important role that both the
author and illustrator take in creating a book. For grades 2 through
5, with the focus moving to author point of view, look for texts
with issues that will inspire discussion about the author’s perspec-
tive on issues. Figure RIT 6.2 features a recommended starter list.

Arrange for students to read or listen to the text. Before the reading,
let students know what they will be doing afterward. (See Figure
RIT 6.8.) If students are doing the reading, provide support for
those who cannot read the material independently with success.

Hold the meetings. Arrange for students to come together after the
reading (or before, depending on the group assignment) to discuss
point of view. Give students key prompts (as in Figure RIT 6 .8) to
help focus their discussions.

Arrange for a follow-up discussion. When all groups are working on
the same text or text set, organize for a whole-class discussion as a
follow-up to the group activity.




Figure RIT 6.8
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Figure RIT 6.8 (continued)
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