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Decision Tree for
Reading: Informational Text ANCHOR 4

) GBS By i o e B v Sl e g Bl v G g B E g TRk o B b E 5

[ Do my students need focused instruction ‘\
in relation to Reading Anchor 4? :

Reading Anchor 4 requires that students determine the meaning of key words and phrases in
text. (Refer to your grade-level standards for specific details.)

When some or all of your students could use support in this area, it is recommended
that you start the process by implementing three types of instruction in sequence over
the course of about a week:

EE R N

-

e

q Demonstration Collaborative Engagement Independent Application
Page 208 Page 214 Page 216

TEEE BT

The initial demonstration requires just one session (to be repeated as needed),
leaving one or two days for collaborative engagement and one or two days to begin
the independent applications, which become ongoing as you choose. If you find
during any phase of the instruction that some or all of your students could use more
intensified support, it is recommended that you consider the lessons for intensifying
the instruction.

i bt e

2% A i A,
FEFIEL L

FEE R EGERES
R S

Do my students need intensified v Do my students need intensified
support with vocabulary-learning support to develop new vocabulary?
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strategies? 1 Vocabulary studies are frameworks for
Students who do not have a strong studying words within the wider
repertoire of strategies for seeking context in which they appear. Any
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the meaning of unfamiliar words | student who has not yet developed
can benefit from vocabulary-learning | key conceptual knowledge in relation
strategy lessons. We see this need in . | to a topic being studied can benefit

students who do not take action in from intensified vocabulary support.
relation to critical words even though English language learners who are still
they do not know their meaning. developing their academic vocabulary
See page z12. | inthe new language, regardless of their
| amount of prior knowledge in relation 1

to the topic, can also benefit. See E
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Demonstration

Anchor 4 requires that students determine the meanings of key words and
phrases in text, with a focus on academic or domain-specific vocabulary. It
is widely recommended that instruction related to vocabulary be steeped
in an effort to develop in students a word consciousness—an awareness of
and interest in learning new words—because ultimately students are the
ones who must be willing to take action or initiative when they come to
unfamiliar words.

Read-alouds are an important source of development in relation to vo-
cabulary because books are full of words that might not be used in ordinary
conversation and because they provide a rich context for understanding and
investigating word meanings (Yopp and Yopp 2007). Research shows that
when children experience repeated read-alouds, accompanied by direct at-
tention to words, they can show significant growth in vocabulary (Graves
and Watts-Taffe 2008). Research also suggests that children benefit from
exposure to new words in many contexts and that their exposure should
involve engagement in meaningful discussion (Caldwell and Leslie 2009).
“Connecting words to literature, the world, and life experiences helps chil-
dren to make the necessary connections needed to make the new word theirs”
(Strickland 20085, 62).

The present lesson is designed to support students in developing do-
main-specific vocabulary as well as word consciousness. It may be imple-
mented several times over the course of the year, using different texts each
time. Before teaching the lesson, decide whether you wish to use it as a
frame for creating or adding to a word wall. Developing your word walls
in connection with literature will provide a meaningful context for vocabu-

lary development.

1. Choose the text. Choose a text that is related in an important way
to your content-area curriculum. You may use a textbook, a trade
book, a magazine, a newspaper, or information from the Internet.
The text should provide a meaningful context for building content
knowledge by discussing the vocabulary that is central to it.

. 2. Introduce the text and the concept. Let students know that you will
be reading the text aloud and then showing them some words you
found to be interesting, confusing, or particularly important- and
that you will want them to help you interpret their meanings. As
part of your introduction, demonstrate a preview of the text, focus-
ing on features connected to the words you have chosen, such as

subheads, captions, and bolded font.
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3. Demonstrate and discuss the concept. Read through the text or sec-

3

tion, pausing to discuss key words and phrases of interest. Also

encourage students to identify words they feel should be discussed

Then back up and go through the text a second time to discuss the

words in more detail and decide which might be appropriate for a

, write a small, care-

word wall. To prepare words for the word wall

fully selected set of words from the lesson on note cards. You can

Keep

.

write a dictionary or child-constructed definition on the back

the list short in order to focus on depth. Long word lists for any one

1

Figure RIT 4

Gersten et al. 2007).

offers a starter set of prompts.

{

lesson are not recommended
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Figure RIT 4.2

Date

Name

Title

Write the word.

Draw a picture to show what the word means.

TEE A

© 2012 by Gretchen Owocki, from The Common Core Lesson Book, K-5. Portsmouth, NH: Heinemann.




Figure RIT 4.3
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The vocabulary-learning lesson is for students who do not have a strong repertoire
of strategies for dealing with unfamiliar words. You may wish to occasionally use
this lesson as a refresher for the whole class.

1. To develop student awareness of vocabulary—learning strategies, select a text
for modeling that contains vocabulary you know will challenge the participat-
ing students. Each student should have access to a copy of the text.

2. Read a portion of the text, demonstrating your thinking processes for deal-
ing with vocabulary that you think may be new or not fully familiar to your
students. You may wish to post the process on a permanent chart;

* Is this a word | should try to understand or is it not important here?
* (an I use my own logic to figure out what it means?

* Do the surrounding sentences provide any clues to the meaning?

® Do | recognize any of the word parts?

= Is there someone | could ask?

Should I check the dictionary or thesaurus? (1t is recommended that you
teach students to use online tools if they are available.)

3. After modeling, team students up to read and discuss passages of the text
together, identifying unfamiliar words and discussing the best strategies for
determining their meanings. Students can use highlighting tape or they can
document words on sticky notes or note cards. Pull the students back to-
gether to discuss the processes they tried.

4. Continue instruction with students who have not yet developed effective
strategies for independently learning new words.
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To implement a vocabulary study, work with students to select a word that is
critical to understanding the key concepts in a text, and use one of the graphic
organizers featured in Part 1 {Figures RL 4.6 to RL 4.10) to guide students to
explore it from a variety of angles. The organizers are examples of materials you may
use, but ideally, you will create one on your own so that you can tailor the parts to
help students home in on key aspects of the particular words you are studying.

As you develop your instruction and create your materials, take into consideration
the following three guidelines for effective vocabulary instruction (synthesized
from research on vocabulary instruction reviewed by Jitendra et al. 2004).

1. Ensure that students read often.

2. Select words students will need to know to deeply comprehend the material
they are reading.

3. Focus not on a casually chosen set of words, but on a key word with multiple
connections to other words in the text.

For English Learners

English learners benefit when teachers do the following (Echevarria 2006):

» Write the new vocabulary word so that students have a visual reference.

-3

‘Model the pronunciation of the word.

Repeat the word numerous times, in a variety of contexts.

-]

Provide planned opportunities for students to use the word in context.

-

Emphasize the word during reading experiences.
* Provide opportunities for review and practice.

e Provide opportunities to work with peers and small groups so that genuine
dialogue may occur.




Collaborative Engagement

Choose the literature and the reading context. Fither select a text or

1.

section to read aloud to the whole class or plan for students to read

If students are to do the reading,

different texts together in groups.

the same across groups. You can dif-

the chosen text need not be

ferentiate by choosing the literature based on student interest or on

text difficulty.

Before the reading,

Arrange for students to read or listen to the text.

2,

See Figure

(

For some of the collaborative engagements

ward

let students know what they will be doing after

RIT 4.6

stu-

3

) Note

dents complete the reading after the group initially meets.

Arrange for students to come together to discuss

key words and phrases from the text. Figure RIT 4.6 offers a set of

ings.

Hold the meeti

3

starter prompts.

When all groups are working on the

iscussi

Arrange a follow-up d

4.

class discus-

, organize for a whole-
up to the small

or the same concept

:]

same text

group activity.

sion as a follow

Figure RIT 4.6
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Independent Application
Independent Reading

A well-documented benefit of independent reading is that it is an impor-
tant source of vocabulary growth (Nagy, Anderson, and Herman 1987).
Encountering words within the meaningful context of a written text helps
students deduce the meaning of new words and extend understandings of
those that are already familiar. To specifically encourage vocabulary develop-
ment during independent reading, try the following:

¢ Create bins of book choices based on important topics and themes
in your curriculum. The more students read on particular topics, the
deeper vocabulary knowledge they can build on that topic.

*  Be sure that all students have books they can read with understand-
ing. Books that are too easy can cause boredom and stagnation, and
books that are too hard can cause frustration and lead to little time
spent actually reading.

°  Let students know that after reading they will have time to respond
through writing or talk. You might allow students 1 minute to
review what they have read and informally prepare to discuss one
interesting or important word with a peer. Interactive journals (see
below) may be used for this purpose. Or you can give students note
cards and ask them to record the word on one side and a sentence
or definition on the other. The cards can be kept together on a key
ring as a personal dictionary for a unit of study.

Interactive Journals

Interactive journals are notebooks in which students record interesting ideas
from their reading and explore them with a partner. The journals may be
used any time two or more students are reading the same text. In support of
Reading Anchor 4, interactive journals can be used as a tool for recording
words and phrases that have special meaning in relation to the content being
read and for organizing conversation around these words and phrases. You
can ask students to reserve a section of the journal for this purpose.

1. Instruct students_ to decide on a selected amount of text to read.
As they read, they are to choose one or two key words or phrases
to record.




2. After recording their words or phrases, students then exchange jour-
nals. To respond, peers write what they think the word means. They
then discuss any differing points of view or understandings.

Stop-and-Chats

Stop-and-chats provide a useful forum for setting up students to read with a
specific purpose in mind and fostering conversations related to that purpose.
Two or three students who are reading the same text can work together.

1. Students place a marker at an agreed-upon stopping point. As they
read, they use a sticky note to write down unfamiliar words or
phrases. Students need not mark every applicable word or phrase
they encounter. It is often the case that just one or two key choices
will provide enough substance to sustain a rich conversation.

2. Upon reaching the stopping point, students discuss the meaning
of their documented words and then place the marker at the next
agreed-upon stopping point

3. As a possible follow-up, the words may be revisited through whole-
or small-group discussion with the teacher.

Word Wonder Readings

Word wonder readings are sessions organized for students to revisit text with
the wonder of words in mind. After students have read or listened to an in-
formational text at least once, they go back into the text to look closely for
particularly interesting uses of language or uses of language that are particu-
larly important to the content they are studying.

1. Prepare students for word wonder by telling them you would like
them to read (or listen) closely and to think about the words that
stand out as interesting or important.

2. Students use highlighting tape or an erasable highlighter to mark

one to three words or phrases that stand out for them. Or they can
write the words on a sticky note.

8. Students talk with a partner about the words they marked/wrote,
telling why they think they are important to the piece.

.
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Dictionary Entries

We know that simply reading or copying definitions is not a useful strategy
for developing word knowledge or comprehension. Students develop vo-
cabulary as a concept, not a word. They need to experience a word many
times and in many contexts to fully understand its meaning. Still, diction-
aries serve important functions, and students need to learn to use them.
Maintaining a collection of words that have been studied in their appropri-
ate contexts—through the creation of a personal dictionary—can be enrich-
ing and empowering,

1. Teach your students to read and write dictionary entries by prese-
lecting three or four words from their content-area reading and then
showing them the professionally constructed definitions in a chil-
dren’s dictionary, including the illustrative sentences and any lists of
related words that are included.

2. Arrange for students to use what you have shown them to build
their own dictionaries over the course of the school year. To facili-
tate this process, have available a key ring for cach student and a
large stack of note cards with a hole punched in one corner. This al-
lows students to add words in alphabetic order ar any time. Keeping
the entries meaningful and limited to just a few key words per week
will sustain engagement over the course of the year.

Encyclopedia Entries

Find an online encyclopedia entry for a word that is key to a topic your class
is studying. Show students the entry, focusing on the content and how it is set
up. Let students know that they will be creating a class encyclopedia on a spe-
cific topic, with each student or team writing a different entry. Give guidelines
for the project. The following is an example from a third-grade classroom:

*  Choose one of the following weather conditions and title your entry
using bold font: rain, snow, hail, thunder, lightning, tornado, hurri-
cane, high wind, cloud, precipitation.

» Use a resource to provide a one-sentence definition.
*  Explain the key characteristics of your condition. Use 100~150 words.

* Find or draw a picture of your condition.




lllustrated Definitions

Fach student chooses a key word or phrase from a text the class is reading
together, writes it in large print on a piece of paper, and creates an illustra-
tion to help show the meaning. As an option, students may be asked to
write the word in a sentence or write a definition using their own wording.
To help students choose appropriate words, you can list several possibili-
ties, having the students choose just one. Compile the pages into a book
and share it with the class.

Number One Word!

Whether they are reading independently, with a group, or with the whole
class, students use highlighting tape to mark what they feel is the single most
important (number one) word in a designated section of text or in the whole
text. You can teach students to choose a word that signifies either an im-
portant concept worth considering or one that best signifies what the piece
is about. After the students have chosen their words, allow time for small-
group or whole-class discussion, asking students to articulate the reasons for
their choices. '

Ten Important Words

Ten important words (Yopp and Yopp 2003, 2007) involves students in
closely reading a text to note the key ideas and then selecting the most im-
portant words in relation to those ideas.

1. After an initial read, students reread to identify the ten (or fewer
depending on the length of the piece) words they believe to be
most important to the content. Each word is written on a separate
sticky note.

2. The teacher guides the class in using the sticky notes to construct
a bar graph, making columns of words to see which words were
chosen by most students.

3. With teacher guidance, the students discuss why certain words were
deemed by many to be important to the text and what these words
contribute to the content.

4. Fach student writes a one-sentence summary of the content. This
often results in use of the posted words, offering yet another oppor-
tunity for considering and discussing their meanings.




Word Clouds

A word cloud (Dalton and Grisham 2011) is a-.computer-generated cluster of
words created from a text of your choice. Students can use word cloud activi-
ties to activate and build background knowledge on a topic and to reflect on
the key words used in a text.

To get started, use www.wordle.net to generate a word cloud from a
text your students will be reading or listening to. You will need to type in or
copy and paste part {or all) of the text. If you are working with longer text,
typing in about one hundred words or more from the beginning works well.
Trade books, textbooks, or online articles may be used. The application will
generate a “word cloud,” with the words used most often standing out most
prominently. If you make five or six copies of the word cloud, students can
work in groups to discuss the clouds. Dalton and Grisham (2011) suggest
prompts including the following: '

Prereading Prompts

»  What does the word cloud suggest this piece is about?
e What seem to be the most important words?

« How do these words go together?

Postreading Prompts

* Do you think the word cloud captured what was most important
to learn?

Focused Word Studies

Focused word studies are independent projects designed to support students’
vocabulary development in relation to a key content-area topic.

Kindergarten: Students choose three words from the word wall and draw
a picture that helps show what each word means. (Note: The word
wall should be of the type that focuses on vocabulary and meanings
of words in the content areas you are studying rather than the type
that is focused on teaching students to read and write commonly
used words.)

Grade 1: Students choose a book from a set selected by the teacher. They
read the text or a section of it a few times to determine three key
words or phrases for study. They record the words or phrases and
create an illustration for each.




Grade 2: Students choose a text from a set selected by the teacher. The
choices may include books or magazine articles. Students read the
text or a section of it a few times to determine three key words or
phrases for study. They record the words or phrases and create an
illustration for each. They write a definition in their own words.

Grade 3: Students choose a text from a set selected by the teacher. The
choices may include books, magazine articles, or other informa-
tional texts. Students read the text or a section of it a few times to
determine three key words or phrases for study. They record the
words or phrases and create an illustration for each. They use a dic-
tionary to find a formal definition of each word, which they rewrite

into their own words.

Grade 4: Students choose a text from a set selected by the teacher. The
choices may include books, magazine articles, information from the
Internet, or other informational texts. Students read the text or a
section of it a few times to determine three key words or phrases for
study. They record the words or phrases and create an illustration
for each. They choose one of the words and use a graphic organizer
(such as Figures RL 4.6 to RL 4,10 in Part 1) to fully describe it.
Dictionaries and the chosen text may be used as resources.

Grade 5: Students choose a text from a set selected by the teacher. The
choices may include books, magazine articles, information from the
Internet, newspaper articles, or other informational texts. Students
read the text or a section of it a few times to determine three key
words or phrases for study. They record the words or phrases and
create an illustration for each. They choose one of the words and
use a graphic organizer (such as Figures RL. 4.6 to RL 4.10 in
Part 1) to fully describe it or they create their own graphic orga-
nizer to suit this purpose. Dictionaries and the chosen text may be
used as resources.
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